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Our writing curriculum is designed to inspire and empower pupils to become confident, articulate, and
effective communicators. We aim to equip children with the skills to write for a variety of purposes, including to
entertain, discuss, persuade, explain, and inform. By fostering a love for language and developing a strong
foundation in written communication, we prepare our pupils not only for academic success but also for the
demands of their future working lives and beyond.

Our approach emphasizes creativity, precision, and purpose in writing, ensuring that every child has the tools
to express themselves clearly and compellingly. We achieve this by:

e Providing a supportive, stimulating and secure environment where children are encouraged to express
themselves and where their contributions are valued.

e Developing children’s ability to use language to think, to explore and to communicate their ideas, both
orally and in writing.

e Inspiring their appreciation and enjoyment of literature, sharing high quality texts as models of good
writing.

e Providing opportunities to write for a variety of purposes and audiences in a variety of styles and forms
appropriate to the situation.

e Encouraging children to use their imagination and inventiveness in their writing, as well as teaching
them the subject content they need to draw on.

e Helping children to communicate effectively, both verbally and non-verbally, through a variety of
dramatic activities, including the communication of their ideas, views and feelings.

e Cultivating an interest in words and their meanings, developing a growing and explorative vocabulary
in both spoken and written forms.

e Developing children’s critical awareness and strategies for self-monitoring, editing and improving their
own work.

e Setting high expectations of standards in literacy across the curriculum, recognising its importance for
communicating and learning in all subjects.

Early Years Foundation Stage (EYFS)

In EYFS, writing begins with the foundational development of gross and fine motor skills alongside phonics
knowledge, enabling children to transition from mark-making to writing meaningful words, phrases, and
sentences. Writing is integrated across the curriculum and tied to the themes of each unit of work, ensuring it
feeds into other areas of learning and development. Key aspects of writing in EYFS include:

e Language Development: Communication is central to writing. Language skills are nurtured through
exploring ideas, strengthening talk, and widening writing opportunities. Listening, attention, and
understanding are prioritized, with children encouraged to respond to stories with questions,
comments, and actions.

e Phonics and Word Reading: Phonics knowledge is applied to writing tasks, with children decoding and
constructing simple words and phrases. Activities include creating rhyming word lists, crafting
descriptive poetry, and composing simple sentences linked to themes or stories.

e Vocabulary and Comprehension: Vocabulary-building is a key focus, with children encouraged to use
new words in conversations, storytelling, and writing. Retelling narratives in their own words and
predicting events helps develop comprehension and storytelling skills.

e High-Quality Texts: Inspiring books form the backbone of writing activities, providing rich models that
spark creativity and build vocabulary. Children retell and anticipate key events in stories, using recently
introduced vocabulary in both spoken and written tasks.

e Speaking and Listening: Children participate in group discussions and storytelling, using new
vocabulary. Role play and drama provide creative contexts for children to explore language, develop
their ideas, and engage in purposeful writing.



e Drama and Role Play: Role play immerses children in creative scenarios, helping them connect spoken
language to writing. Activities such as writing letters, menus, or maps during play extend their use of
vocabulary in context.

e Rich Learning Environment: Carefully designed spaces offer engaging opportunities for mark-making,
talking, and writing. These include writing areas stocked with thematic materials and props, story
maps, and creative tools to inspire independent exploration.

e Integration Across Learning: Writing is seamlessly woven into wider learning themes. For example,
children may create rhyming pairs during a poetry unit, write letters to story characters, or record
findings from a science investigation.

e Celebrating Writing: Children's writing is celebrated through displays, sharing with peers, and creating
class books. This fosters a sense of achievement and motivates children to engage with the writing
process.

¢ Individual Targeted Support: Ongoing teacher assessments provide clear next steps for each child,
ensuring focused support and challenge.

By combining high-quality texts, rich language opportunities, and purposeful writing activities within an

engaging learning environment, the EYFS writing provision lays the foundation for confident, enthusiastic young
writers.

Transition to Year1

The transition from Reception to Year 1is carefully structured to ensure children secure the foundational skills
needed for successful writing. At the start of Year |, there is a strong emphasis on mastering "5-star sentences,”
which focus on finger spaces, capital letters, handwriting, punctuation, and spelling. By securing these skills
through explicit teaching, modeling, feedback, and practice, the aim is to free up children’s working memory,
enabling them to concentrate on the compositional aspects of writing. Opportunities to practice these skills
are embedded across writing lessons and phonics sessions.

Early in the year, children focus on sequencing ideas to form simple narratives or descriptions, with
opportunities for extended writing linked to engaging and appropriate inputs. Over time, as foundational skills
become secure, the focus gradually shifts toward composition, with children tackling more complex writing
tasks, developing writing stamina, and engaging with longer success criteria. By the end of the year, children
develop growing confidence in crafting extended pieces of writing across a range of genres and purposes.
They also begin to revise and edit their work, refining their ideas and enhancing their written communication.

Key Stage 1 and Key Stage 2

Writing units in KS1 and KS2 are often integrated into broader curriculum themes or supported by high-quality
texts. Structured lessons provide children with the building blocks needed to master various genres and text
types, focusing on transcription, composition, and age-appropriate grammar, spelling, and punctuation.

Narrative Writing

Narrative writing is guided by elements of Jane Considine’s "The Write Stuff’ approach, particularly the
"Sentence Stacking” method. This approach focuses on the mechanics of writing, helping children develop a
deeper understanding of sentence structure while linking their sentence-level learning to independent writing.
By using varied and purposeful examples, children are given clear, actionable feedback, enabling them to
improve and elevate the quality of their work. Scaffolding plays a crucial role in this process, as it ensures that
all children are supported and guided effectively through each stage of their writing journey.

¢ Learning Chunks: Writing is divided into Initiate, Model, and Enable chunks, each targeting a specific
aspect of sentence construction. This approach ensures that children build their writing skills step by
step, with clear guidance and opportunities for independent application:



= Initiate (Stimulus): A prompt or idea is provided to spark creativity and capture the children’s
imagination, setting the scene for the sentence or paragraph.

- Model (Teacher Demonstration): The teacher explicitly demonstrates how to construct the
sentence (s), focusing on the features, techniques, and structures needed to write effectively.

- Enable (Independent Practice): Children use the model to write their own sentences, applying
the demonstrated techniques and structures to create their own work.

e Plot Points: Plot points structure the narrative, guiding children to break the story into key events. This
approach ensures each section is developed step-by-step, with clear, logical connections between
ideas and events to create a cohesive and engaging story.

e Cohesion and Sequencing: Emphasis is placed on the importance of coherence within the narrative.
Children are taught how to sequence events logically, use conjunctions to link ideas, and maintain
clear connections between sentences to improve cohesion.

e Sentence Variety: As part of ‘Sentence Stacking’, there is a focus on helping children vary sentence
structures to create more engaging and dynamic writing. This could include experimenting with
different sentence openers, lengths, and punctuation for effect.

e High-Quality Models: Children are provided with high-quality examples of narrative writing, such as
model texts or teacher-written WAGOLLS (‘'What A Good One Looks Like'), allowing them to see the key
features and examples of effective storytelling techniques they are working towards.

e Chottings: This technique encourages children to verbally explore ideas, vocabulary, and sentence
structures, often as a class, before recording them as notes or brief written phrases. It serves as a
bridge between thinking and writing.

e Presentation: Children begin a new double page with their chottings on the left-hand side, where they
record key ideas, grammar, and sentence structures. The extended writing is then placed on the right.
Clear subheadings for chottings help children refer back to their learning during independent writing
tasks.

e Deepening Understanding: Children are encouraged to independently apply previously learned skills
during the “Deepen the Moment” challenge.

Non-Fiction Writing

To foster engagement and systematic skill development, non-fiction writing units follow a clear and structured
sequence. This approach provides children with opportunities to refine their writing, while maintaining a strong
focus on audience and purpose throughout the process. The sequence is designed to develop skills
progressively:

1. Identify TAP: Define the Text Type, Audience, and Purpose (TAP), ensuring clarity about the writing's
intent.

2. Explore Models: Use rich, high-quality examples, including WAGOLLs (What A Good One Looks Like), to
identify key features, vocabulary, and structure. Engage children in discussing the models to deepen
their understanding of how they work. A Success Criteria is formulated or shared.

3. Immersion: Engage children with hooks, such as drama, role-play, or meaningful real-world scenarios,
to bring the writing topic to life and inspire creativity.

4. Chunked Writing: Break writing into manageable parts, focusing on specific sentence structures,
grammar, and vocabulary tailored to the specific paragraph or learning outcome, aligned with the
text, audience, and purpose of the writing.

5. Sentence stacking: Within a chunk, the sentence stacking techniques can be used to build sentences
with clarity and coherence.

6. Drafting and Revising: Encourage planning, drafting, editing, and refining work with ongoing feedback
from teachers, peers, and self-assessments. Use targeted opportunities for peer review and “learning
stops” to address misconceptions and refine ideas.

7. Publishing: Provide opportunities for children to share final pieces through displays, presentations, or
with parents. This can include digital sharing or inviting the community to view work, reinforcing the
importance of the audience.

8. Reflection and Evaluation: Encourage children to reflect on their work, identifying strengths and areas
for improvement. Use success criteria and peer evaluations to help children gauge their progress.



Teaching Strategies

We use a range of tools and strategies to ensure high-quality writing outcomes:

e Planning and Progression: Lessons objectives are planned for using the progression overview, with a
clear focus on age appropriate, genre-specific aspects of writing.

e SPaG skills: Spelling, punctuation, and grammar are integrated into lessons and tailored to the specific
paragraph or learning outcome. This ensures that these skills are taught and applied in a meaningful
and purposeful context.

o Effective Teacher Talk: Teachers use clear metalanguage, explaining processes and modelling writing,
including sentence extension and scaffolding.

e Working Walls: These are used effectively with bold, visible key information placed under relevant
sections for easy reference by children.

e Focus Groups: Targeted support with clear objectives and outcomes to address individual and group
needs.

Medium Term Planning

Planning for each year group is structured around the TAP framework—Text, Audience, and Purpose—to ensure
focused and purposeful writing. Each unit links or builds on previously learnt objectives, with a clear Key Text(s)
or Stimulus to guide the exploration of the genre. The Success Criteria for the final Outcome outlines the
expectations for children’s work, and there is a detailed overview of the Key Content/Building Blocks that will be
taught, ensuring progressive development of writing skills aligned with the National Curriculum. See below for
an example from our overview document:

Year Text Audience Linked Key Text (s) or Success Criteria for Outcome Medium Term Plan
Group Purpose (TAP) Learning stimulus (Xey Content [ Building Blocks)
3 T: Instructions Builds on prior | How o' Wash o | These are token from the
kriowledge of Waally 1. WALT: Identify the key features of instructional texts
Specifically a writing texts Mammaoth by Must (u sing PowerPoint, syrmbols/key for instructional text, TTYP
sat of with Michslls s Bold, sye-catching litle diseussion, cut up set of instructions activity)
instructions for sequencing Robinson - a s Aldist of what you need intreduced with a 2. WALT: Read, follow ond evaluate the effectiveness of instructions
washing o and clear book that colon (;) and bullet points (scissors, milk bottles, PVA glus, brown tissue paper, brown card,
woolly languags. provides a fun &  Nurnbered steps googly eyes/sell drawn eyes, mammoth model creation, evaluate
marmmoth, as . approach to s Time conjunctions instructions)
well a3 craating Builds on work instructional = Bossy imperative verbs 3. WALT: Write aeffective sentences for the start of our instructions
a marmmaoth ongrammar | writing. s Introduction, including rhetorical (rhetorical questions, superiative, call to action, writing own
modsal). ela.mar_us likes questions rhetorical questions, using adjectives, creating coll-to-action
u.djautlues. WAGCOLL & Firal concluding sentence sentence)
A:Year 3 closs "mE_ X 4. WALT: Write a list with bullet points and a colon
thamsslves, as conjunctions, YouTube video | Should (bullst points, subheading, colon, challenge with precise adjectives,
thay will ba and sentance | jingg for visual s Pictures| diagrams writing a toolkit list for washing the rmarmmath)
wiriting structure. and practical 5. WALT: Write eliective sentences for our instructions
instructions for guidance (using time conjunctions, imperative varbs, prepositions, writing
thair paers to clear and easy steps, self-marking, and feadback)
fallow. 6. WALT: Write silective sentences lor our instructions
(recap, time conjunctions, adjectives, imperative verbs,
P: To instruct subordinate conjunctions, superiotives, exclarmation marks)
claarly and 7. WALT: Plan our own sat of instructions
effactivaly how (decide which animal to write instructions for, challenges of
o to complete washing the animal, discuss and plqn)
o task, using B.  WALT: Plan our own sat of instructions
tirme (=hare challe nges about their creature, use planning sheat,
conjunctions, consider vocabulary choices, complete part of the plun]
imperative 9. WALT: Plan our own sat of instructions
verbs, (fillin prepositions, recap planning, read titles, add axtra details,
prepositions share plans with a partner)
ond adjectives. 10. WALT: Independently write and edit our own set of instructions
(\wiling instructions, layout, edit checklist, diugrums_l' illustrations,
reading and editing)
1. WALT: indepandently write and edit our own set of instructions
(continue writing, read aloud to a partner, share exo mplas)
12 WALT: Publish our own set of instructions
[{publish instructions, practice handwriting, present work to peers)



https://drive.google.com/drive/folders/1WIEjhKWGtDmME6I45p5ScKBJXF-wQkdn
https://docs.google.com/document/d/1vDsnYd9pmb0mRNs7V9QXsqNd86kWOKWq/edit

Genres and Progression

At the heart of our writing curriculum is the principle of TAP: Text Type, Audience, and Purpose. Teachers and
children use this framework to ensure writing is intentional and tailored to its goals, engaging the reader
effectively and maintaining a clear, consistent tone.

Genres:
Children learn to write effectively across a wide range of genres, progressively mastering the unique features
and styles of each. These are categorized into four overarching purposes:

Inform: Recount, letter, instructions, explanation, biography, newspaper, essay.
Persuade: Advert, letter, speech, poster, campaign.

Entertain: Narrative, retell, poetry, description.

Discuss: Balanced argument, newspaper article, review.

A carefully selected mix of genres is introduced across the year, ensuring that as children progress from EYFS to
Year 6, they build skills and knowledge on solid foundations. This progression helps children develop a
comprehensive understanding of different writing styles, preparing them for a wide range of writing tasks and
real-world applications. This can be viewed in our writing overview document.

Audiences: Writing is tailored to diverse audiences, including classmates, other year groups, teachers, parents,
school leaders, community members, and even wider audiences. This authentic approach helps children
understand the real-world relevance of their writing.

Progression:

Our writing curriculum is carefully developed to ensure children build on their knowledge and skills year by
year. It begins in EYFS, where children secure foundational skills, and progresses systematically throughout the
school.

e The progression overview ensures grammar, punctuation, vocabulary, and structure are taught in a
sequential and systematic way, aligned with the National Curriculum.

e Children master the skills of each genre over time, progressively deepening their understanding of its
key features.

e Each genre includes age-appropriate objectives for text structure, sentence construction, word
classes, vocabulary, and punctuation.

e These objectives serve as the foundation for planning, teaching, and assessment, ensuring lessons are
focused and purposeful.

e Teachers use the progression overview to build on prior learning and ensure clear foundations are in
place.

e Planned opportunities allow children to revisit, consolidate, and extend their knowledge, avoiding gaps
and supporting long-term retention.

e Teachers understand what children have been taught previously and what lies ahead in future years.
This insight supports careful scaffolding and enables children to confidently tackle increasingly
complex writing tasks.


https://docs.google.com/document/d/1vDsnYd9pmb0mRNs7V9QXsqNd86kWOKWq/edit

Grammar and Punctuation

Grammar and punctuation are essential components of the writing process, and a strong understanding of
these elements is crucial for effective writing. We teach grammar in line with the National Curriculum, ensuring
that children develop the skills needed to use grammar correctly and understand word classes and sentence
types. Grammar is taught both explicitly within the context of writing and discreetly as separate lessons.

Our Genre, Grammar, and Punctuation Progression Overview ensures that grammar learning is progressive
and aligned with the National Curriculum, while also being tailored to the relevant genres of writing. This
document outlines the specific grammar and punctuation areas to be taught in each year group, guiding
teachers to build on prior knowledge and skills while planning for future learning.

To support explicit grammar instruction, we use "Deepening Understanding” as a key resource. This approach
reinforces the mastery of grammar and punctuation, helping children apply their knowledge effectively across
different genres and writing tasks.

5 Star Sentences:

Each year group has their own age-appropriate “5 Star Sentences” poster which focuses on handwriting,
grammar and punctuation and vocabulary objectives that teachers expect to see in all writing across the
curriculum. Specific objectives may be added, amended or developed throughout the year. These are in
addition to the genre specific grammar, punctuation and composition elements that are included when
planning for a specific piece of writing. The 5 Star Sentences are a key part of our feedback process as they
enable staff to constantly recap, revisit, remind and refer children to these expectations when writing. Staff
ensure there are regular opportunities for a ‘5 star edit’ during extended writing tasks.

5 Star Sentences

* *x X

Capitalization

* Handwriting

Spelling

Vocabulary

Punctuation

*

Handwriting

Handwriting is a skill which affects written communication across the curriculum. We want children to be able
to write with ease, speed and legibility. Cursive handwriting teaches pupils to join letters and words as a series
of flowing movements and patterns. The development of this fluid style, when mastered, allows children to
apply more of their energy into the content of their writing as opposed to the formation of the letters
themselves. Handwriting skills are taught regularly and systematically throughout the school.

In EYFS, we place emphasis upon fine motor skills and we use a range of resources to practise these basic skills
and provide a range of experiences which focus on hand-eye coordination, gross and fine motor skills in order
to develop the control necessary for mark making using a variety of resources. This moves into correct letter
formation with a focus on both upper and lower case letters. In Reception and Year 1, letter formation is taught
alongside phonics using the Little Wandle phonics programme. In Year 2, cursive handwriting is introduced,


https://www.littlewandlelettersandsounds.org.uk/

using Teach Handwriting (Route D, Letter Choice 3) to teach the correct letter formation and then specific letter
joins. Our progression document is matched to the National Curriculum expectations (2014). Throughout KS2,
children are expected to join their handwriting and handwriting sessions are timetabled to help children
develop a confident, legible and personal style.

All children and staff are expected to write using the font and display it as much as possible across the school
to further promote high standards of handwriting, presentation and pride in work. All staff writing on boards, in
books and on displays should model this font for the children at the level that is expected for their class. i.e.
Year 3 onwards should model a joined script.

Handwriting and Presentation Expectations

We believe that good handwriting and presentation are important skills that reflect pride in one's work. To
encourage this, we celebrate and reward children who demonstrate consistently high standards of
presentation. From Year 4 onwards, children may earn a ‘Pen Licence'. To achieve this, we expect children to
follow these handwriting guidelines:

Letters are formed correctly.

Letters are joined.

Letters start on the line and sit on the line.

Letters are roughly the same height.

There are clear ascenders and descenders.

The overall presentation in books is high (e.g., no scribbling out or doodling in the margins).

To support children in meeting these expectations, there are letter examples displayed in classrooms to
model correct handwriting and provide a visual reference for children to follow.

By promoting these expectations, we aim to develop children’s pride in their written work and encourage them
to maintain high standards across all subjects.

Click here to see our progression overview for handwriting.

EYFS

From Nursery, children are introduced to the concept that words are broken down into sounds. Little Wandle
Letters and Sounds visuals are visible, showing images to remind children of trickier digraphs they want to
write. Children learn sounds and letters rigorously through the Little Wandle Letters and Sounds progression,
which supports sounding out, segmenting and blending. Children having a go at writing by sounding out words
and recording the sounds they hear. They have lots of practice at doing this, both in phonics sessions and at
other times of the day.

Ks1

Pupils in the early stages practise writing, through dictation, using the knowledge already acquired through
phonics. Additional spellings (as set out in the National Curriculum English appendix) are introduced alongside
the use of taught GPCs. In Year 2, we use the Little Wandle Letters and Sounds Spelling programme which
builds on children’s knowledge of the alphabetic code and teaches them how to spell with confidence. The
programme provides a seamless link from the core Little Wandle programme to teaching spelling in Year 2. It
starts with five weeks of planning to review and secure Phase 5, then a “Bridge to spelling” with five weeks of
planning to teach foundational skills for spelling. The spelling units then consist of 20 weeks of planning to
create confident spellers and provide complete coverage of the Year 2 spelling requirements.

KS2

In KS2, children are explicitly taught spellings every week, using the Spelling Shed scheme of work. Children
engage in active, purposeful inquiry to identify and notice critical features and patterns in the sound - spelling
relationship. This approach encourages word consciousness and awareness and includes a combination of


https://teachhandwriting.co.uk/
https://docs.google.com/document/d/1K4mqm9bZgY_2kzzMsm3LomeIU1ZAyVOF1RxbfFcHlK8/edit

phonics knowledge, etymological knowledge and morphology. The scheme is research informed; utilising the
large body of Science of Reading research to implement evidence-based best practices and strategies to
teach spelling. The spellings and their foci have been taken from the National Curriculum and include statutory
learning focuses, suggested common exception words and high frequency words.

Learning to spell is a key ingredient to reading and writing and is far more intricate than just memorising words,
therefore, we have moved away from weekly spelling tests. At the start of the year there is a diagnostic
assessment to determine the correct level of spellings the children need to learn and children will be streamed
for spelling in KS2. At the end of each term, there is an assessment of around 20 words, made up of key words
taught throughout the term.

Spelling lists are sent home each term and children are expected, as part of their weekly homework, to practise

these. They will also be practised during morning starters and during handwriting sessions. To support children
who need additional help with spelling, we also run a Nessy intervention programme every morning in KS2.

Feedback

‘Meaningful, manageable and motivating’

Children should be clear about what the different coloured markings in their books mean and what is expected
of them when they respond, revise or edit their work. This requires regular modelling and reminders.

Feedback is usually given verbally, and when children respond to it, they use a red pen. When this takes place,
no additional written comments or marking codes are required.

e i Teachers use a black or blue pen when providing written feedback. This takes place
>, during the lesson ‘in the moment'.

Children use a red pen to respond, correct, revise, edit or improve their work following

; —’" individual, group or class feedback / prompts.

If the child has tried particularly hard or completed a task particularly well the teacher

ﬁ may award them a hand-drawn or stamped ‘Mini Southville Star’. These should be
genuine, sparing and, where appropriate, based on ‘Personal Bests’, encouraging a
growth mind-set. The teacher may acknowledge this in front of the class.

Planning: Feedback that offers only general and vague remarks is less likely to be effective (EEF). It should be
clear to the child which aspect of the learning they have been successful in and which aspect they could do
better in. For this to happen, at the initial planning stage, it is important that teachers carefully consider what to
include in the Success Criteria for the final outcome and that they include examples of each in the WAGOLL
(What A Good One Looks Like). The Success Criteria should include genre specific, age appropriate objectives
linked to text and sentence structure, word classes, vocabulary and punctuation. These should be taken from
the progression overview. The Success Criteria may also include transcriptional skills. Importantly, all aspects
of the Success Criteria should be taught explicitly during the build up to the extended writing outcome (or have
been taught during a previous year and consolidated). During the build up to an independent outcome, the
WALT should specifically relate to one or more of these objectives.

Individual lessons: There should be explicit teaching which scaffolds the children’s learning leading up to the
final outcome. There should be evidence of children editing, improving or correcting their writing in red pen
during these lessons as a result of verbal feedback. No written feedback, highlighting or marking should take
place after the lesson. Instead, teachers should spend time looking at books (during and after the lesson) to
consider whether the children have demonstrated a secure understanding of the new learning. This may lead
to amendments in the planning of the next lesson.


https://drive.google.com/drive/folders/1WIEjhKWGtDmME6I45p5ScKBJXF-wQkdn

Extended writing: During the build up to an independent outcome, there should be opportunities for more
extended pieces of writing (e.g. writing a section for a non-fiction piece or few paragraphs for a narrative
piece). When appropriate, a Success Criteria should be used which includes the knowledge and skills that have
been explicitly taught. This allows the teacher to assess and evaluate against specific learning gaps, which
feedback and adaptation to the next lesson will aim to fill. No written feedback or marking is required, but staff
may wish to highlight ‘in the moment’ or after the lesson. There should be evidence of children editing,
improving or correcting their writing in red pen during these lessons as a result of verbal feedback. There
should always be a ‘6 star edit’ during this piece of learning.

WALT: write the opening of a newspaper report (write GW if guided work)
Success Criteria: Child

5 STAR SENTENCES: Finger spaces, Capital Letters, Handwriting, Punctuation, Spelling

Include the 4Ws (who, what, where, when) v
Use formal vocabulary v
Use prepositional phrases (time and place) v
Use parenthesis (brackets) to add extra information v/

Teachers should carefully consider when best to use self, peer and teacher assessment. All three columns are
not always needed; do not include them unless they are going to be filled. Self and peer assessment needs to
be planned for in advance and explicitly modelled in order to be most effective.

Independent final outcome:
Teachers should follow the highlighting process in every child’'s book after the final outcome has been
completed (including an opportunity for the child to self-edit and improve). No written marking is expected.

Teachers should not highlight more than one area of the Success Criteria as it may confuse or overload
children and make it difficult for them to know which aspect of the learning they have done well in. The
exception is when the Success Criteria includes the ‘5 Star Sentences’ and teachers can then highlight an
additional area.

Green highlighting indicates where the child has been successful. Where possible,
this should directly link to the Success Criteria. The teacher highlights in green the part
of the Success Criteria where the child has been successful. The teacher may then
decide to pick out good examples in their work, also highlighting them in green. If the
area of improvement does not link to the Success Criteria, the teacher will need to
write it underneath and highlight it green.

Blue highlighting indicates where the child could improve. Where possible, this
should directly link to the Success Criteria. The teacher highlights in blue the part of the
Success Criteria where the child could improve or needs to review. The teacher may
then decide to pick out examples of this in their work, also highlighting them in blue. If
the area of improvement does not link to the Success Criterig, the teacher will need to
write it underneath and highlight the example in blue.

If the area of improvement is complex and very specific to the child, the child may
need to speak directly to the teacher during the next lesson (or at a convenient time
before the next lesson) for a ‘mini conference’ / verbal explanation. No additional
written marking is required.




WALT: write a diary entry (write GW if guided work)
Success Criteria: Teacher
5 STAR SENTENCES: Finger spaces, Capital Letters, Handwriting, Punctuation, Spelling v

Must:

Write in the first person (I, me, we, my....) v

Write in the past tense v

Use my sense to describe (SEE, HEAR, SMELL and FEEL) v/

Use paragraphs to order events in chronologically v
Should:

Include feelings and emotions v
Include a range of conjunctions v
Could:

Include fronted adverbials with a comma (time and manner)

In the above example, the teacher may pick out good examples of where the child has included feelings and
emotions in their work, highlighting them in green.

The teacher may pick out examples of where the child did not write in the past tense, highlighting them in blue.
The 5 star sentences should be included at the top of every final outcome Success Criteria. Individual
objectives may also be highlighted green or blue (e.g. ‘Handwriting’ could be highlighted as blue if identified as
an area of improvement). There should be at least one ‘5 Star edit’ during a final written outcome.

Assessment For Learning:

Teachers are encouraged to use whole class assessment [ feedback grids when looking at the children’s final
outcomes as a way to record common areas of strength and development. These are shared across the year
group as it informs future planning. It helps year group teams to prioritize which objectives children need to
consolidate and which objectives they need to focus on next to further develop their writing.

Whole class successes [ praise Whole class areas of improvement
Include specific examples Include specific examples or objectives to use as teaching points / to
inform future planning

Individual praise - be specific Group concerns

Could be shared with whole class See above. These child may form a focus group during future lessons
General concerns [ areas of improvement Individual areas of improvement

To note in feedback & to focus on in future planning See above. This child may need a 11 conference [ to work with a

(e.g. presentation / SPAG/ a specific ‘5 Star’ objective) member of staff outside the lesson at a separate time




Summative Assessment:
As pupils develop their literacy skills, teaching should respond to their changing needs. This requires teachers
to collect accurate and up-to-date information about pupils’ current capabilities, so that they can adapt their
teaching accordingly to focus on exactly what the pupil needs to progress. This approach can be used to
identify appropriate catch up support for struggling pupils, but can also be used to ensure that high attaining
pupils continue to make good progress.

e Data drop three times a year with teacher assessment

e Spelling and grammar assessments - three times a year during assessment fortnight

e Moderation in year groups (with support from leaders to ensure secure judgements) - assessing

writing using key year group objectives
e Moderation across the school using the same stimulus across a Key Stage.
e Moderation across local schools

Moderation Resources:
When moderating writing, staff consider children’s writing using end of Key Stage frameworks and end of year
group checklists.

Year 1 Writing Checklist Year 6 Writing Checklist
Working Towards the Expected Standard:
Pupil(s) are beginning to meet the following aims with support: A B c D E F Collection Working at the expected standard:
o use their own simple story deas or retel a famillar story using short. The pupil can write effectively for a range of purposes and audiences, selecting language that shows
simpltic sentences. good awareness of the reader (e.g. the use of the first person in a diary; direct address in instructions

and persuasive writing):

To reread their writing aloud to check that it makes sense. in narratives, describe settings, characters and atmosphere

UDUED GRS (Y 150 M £ integrate dialogue in narratives to convey character and advance the action

To use simple sentence structures (which may often

be repelitive) select vocabulary and grammatical structures that reflect what the writing requires, doing this
mostly appropriately (eg. using contracted forms in dialogues in narrative; using passive verbs to
capital letters for names, places, the days of the affect how information is presented; using modal verbs to suggest degrees of possibility)
week and the personal pronoun . N
use a range of devices to build cohesion (eg, conjunctions, adverbials of time and place, pronouns,
Has an within and across
finger spaces.
awareness of: —
use verb tenses consistently and correctly throughout their writing
full stops to end sentences.
use the range of punctuation taught at Key Stage 2 mostly correctly (e.g. inverted commas and
To spell some words containing previously taught phonemes and GPCs other punctuation to indicate direct speech)’
accurately.
spell correctly most words from the year 5 / year 6 spelling list," and use a dictionary to check the
To spel some Y1 common exception words accurately (from Englsh spelling of uncommon or more ambitious vocabulary
Appendix 1).

maintain legibility in joined handwriting when writing at speed.?
o wite lower case letters in the correct direction, starting and finshing
in the right place.

Monitoring:
Through discussions, monitoring of teachers’ medium term planning and looking at books, the subject leader
and members of the SLT ensure there is:

Clear, coherent sequencing of content which builds on prior learning

There is progression and challenge appropriate to the year group

A range of genres covering the national curriculum

Regular teaching of spelling, punctuation and grammar appropriate and linked to the genre
Consistency in the writing approach outlined in CPD

Teachers are consistently following the feedback and marking policy

There is also a review of the learning environment and how it is used to assist children’s writing
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